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Art
Weeks 1 & 2 Weeks 3 & 4 Weeks 5 & 6 Vocabulary

Key term recap:

Å Proportion -  The relative size of an 

object when compared to other 

objects in the same image.
Å Depth - Making objects appear closer or 

farther away and making a two -

dimensional image seem three -

dimensional

Å Form ð The three -dimensional quality 

of a two -dimensional image, 

created by shading.

Å Tonal shading ð Refers to the 

lightness or darkness of an object, 

created when using pencil/coloured 
pencil.

Drawing face features:

When drawing facial features in biro, 

accuracy,  proportion , and careful 

observation are essential.

Using light pressure and controlled lines 

helps build detail and form. Shading is 

created using tone,  hatching , and line 

direction. Careful drawing improves 

realism, confidence, and 

understanding of facial structure.

Artist:

Fiona Morley is a contemporary artist 

known for her expressive wire portraits 

and sculptural drawings. Her work 

explores line, form , and identity . She 

uses wire to create flowing, continuous 

outlines  that suggest movement, 

emotion, and personality, turning 

drawing into three -dimensional 

sculpture.

Proportion  ð The correct 

size relationship 

between different parts 

of the face.

Hatching  ð Using 

repeated lines to 

create tone, texture, 

and shading.

Expressive  ð Showing 

emotion, feeling, or 

personal style in 

artwork.

Identity  ð The qualities, 

personality, and 

characteristics that 

make a person unique.

Form ð The three -

dimensional shape and 

structure of an artwork.

Continuous Line  ð A 

drawing technique 

using one unbroken line 

to create an image.

Layout  ð The 

arrangement of 

images, text, and 

drawings on a page.

Contrast  ð The 

difference between 

light and dark areas in 

an artwork.

Weeks 7 & 8 Weeks 9 & 10 Weeks 11 & 12

Working in wire:

Wire drawing uses continuous line  to 

create portraits and shapes in three 

dimensions. By bending, twisting, and 

shaping wire, artists explore form, 

movement, and expression.

Experimental approaches encourage 

creativity, problem -solving, and risk -

taking, helping develop confidence 

and originality in sculptural drawing.

Artist research page:

A successful artist research page 

combines drawing, annotation, and 

design.

Images, text, and creative responses 

are carefully arranged to show 

understanding of the artistõs work. 

Strong layout,  clear presentation, and 

thoughtful organisation help 

communicate ideas, analysis, and 

creative development effectively.

Annotation  ð Short written notes 

explaining ideas, observations, and 
artistic choices.

Printing portraits:

Monoprinting  creates a single unique 

print using ink and pressure. A 

photographic self -portrait is transferred 

using careful line, tone, and layering. 

This process explores contrast, texture, 

and expressive mark making, helping 

develop printing skills and 

understanding of light and shadow.

Printmaking  - method that produces 
one original image.
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Art
Weeks 13 & 14 Weeks 15 & 16 Weeks 17 & 18 Vocabulary

Drawing: Observational drawing 

focuses on careful looking, accurate 

proportion, and controlled mark 

making.

Tone, shading, and line quality help 

create realistic form and depth. Strong 

drawing skills develop accuracy, 

confidence, and visual understanding, 

supporting success across all areas of 

art.

Key Success Points for Working with 

Wire in Art

Å Use continuous lines  to create 

smooth, flowing shapes.

Å Bend wire slowly and carefully to 

avoid snapping or sharp kinks.

Å Keep forms simple and clear to 

improve strength and structure.

Å Secure joins tightly by twisting and 

wrapping wire.

Å Check balance and stability so 

your sculpture stands securely.

Å Work gradually, adjusting and 

refining shapes as you go.

Å Use observation to improve 

proportion, expression, and detail.

Refining and improving: 

Finishing artwork involves refining  detail, 

improving accuracy, and enhancing 

presentation. Evaluation is a thoughtful 

reflection on strengths, challenges, and 

progress.

Reviewing techniques, ideas, and 

outcomes helps identify improvements 

and supports artistic development and 

personal growth.

Refinement  ð Improving 

detail, quality, and 

accuracy.

Evaluation  ð Reflecting 

on work to judge 

success and identify 

improvements.
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Computer Science
Week 1 & 2 Week 3 & 4 Week 5 & 6 Vocabulary

Input and Variables

When we code, we often need our 

programs to receive and store inputs 

from the user. For example, if our 

program is to add two numbers 

provided by the user, we need our 

program to request these numbers and 

store them, so it can later find their sum.

In python, this is achieved using the 

input () script, assigned to a variable .

The input () script is set up like this:

Data Types and Maths

Data comes in different forms and in 

order for computers to store data 

efficiently and process data correctly, it 

must be made aware of the type of 

data that it is storing/processing at any 

given time.

Selection 

Selection is a programming construct 

which allows programs to take different 

pathways (execute different lines of 

code), depending on a condition. In 

other words, it allows programs to make 

decisions.

This is achieved using IF statements.

Input

Data entered into a 

program by the user.

Variable

A named storage 

location that holds 

data in a program.

Data type

The kind of data 

being stored (e.g. 

number, text).

String

Data made up of 

characters or text.

Integer - A whole 

number with no 

decimal.

Float (Real)

A number that 

includes a decimal 

point.

Boolean

A data type  that can 

only be true or false.

Selection

A programming 

structure that makes 

decisions.

Week 7 & 8 Week 9 & 10 Week 11& 12

The IF-ELSE statement

In the program above, the contents of 

the two variables (password and 

password_attempt) are being 

compared.

- If they match, the program will run the 

code under the if statement.

- If they do not match, the program will 

run the code under the else statement.

Remembering HTML and CSS

As weõve seen before, HTML allows us 

to write webpages. Using tags, we can 

inform the browser how different page 

elements can be arranged and 

displayed on the screen. HTML is known 

as the structural layer of webpages.

In the Week 11 and 12 example , you 

can see how each HTML element has 

been styled via the CSS code above. 

For example, the <body> has been 

styled with a background colour, the 

<h1> and <p> elements have been 

styled with different fonts and the 

<img> has been resized with a border.
14



Computer Science
Week 13 & 14 Week 15 & 16 Week 17 & 18 Vocabulary

JavaScript <script> tags
JavaScript is yet another web 
language. Unlike HTML (which is a 
Mark -Up language, providing page 
structure), JavaScript is a programming 
language, allowing webpages to be 
interactive and dynamic. 

For JavaScript to be read by the 
browser, it is inserted between < script > 
tags.

HTML Buttons and Javascript  Functions

Therefore, we will often want to write 

our JavaScript inside a function , so that 

the code only executes, when the 

function is called (e.g. when a button is 

clicked).

HTML Core Knowledge for assessment JavaScript

A programming 

language used to 

make webpages 

interactive.

<script> tag

HTML tag used to 

contain JavaScript 

code.

Function

A named block of 

code that runs when 

called.
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Design & Technology
Weeks 1 & 2 Weeks 3 & 4 Weeks 5 & 6 Vocabulary

General Workshop Conduct
Å Always follow verbal and written 

instructions given by the teacher or 

technician.

Å Move around the workshop calmly and 

with awareness of others; running and 

pushing are strictly prohibited.

Å Only operate tools, equipment or 

machinery when you have been 

authorised and trained to do so.

Å Wear appropriate PPE (e.g., safety 

goggles, apron, ear protection) 

depending on the task.

Å Maintain a clean, organised workspace 

to reduce hazards and improve 

efficiency.

Å Report accidents, hazards, or damaged 

equipment immediately ñdo not 

attempt to repair tools yourself.

Å Tie back long hair, secure loose clothing 

and remove jewellery to avoid 

entanglement risks.

Å No food or drink is allowed in the 

workshop due to contamination and 

safety concerns.

Marking -Out Tools and Their Uses
Marking out is an essential stage in 

manufacturing to ensure accuracy and 

precision.

Å Try Square / Engineersõ Square: Checks 

and marks 90 ° angles.

Å Steel Rule: Measures lengths accurately 

in millimetres.

Å Marking Gauge: Marks parallel lines to 

an edge, useful for wood.

Å Centre Punch: Creates small indentations 

for drilling accuracy.

Power Tools: Scroll Saw
A scroll saw is a small, electrically powered 

saw used to cut intricate shapes and 

internal patterns in thin materials, mainly 

wood, plastic and thin metal. It is operated 

by moving the workpiece by hand while the 

blade moves up and down.

Power Tools: Belt Sander
A belt sander is an electric machine used to 

shape, smooth and finish wood by using a 

fast-moving abrasive belt. It removes 

material quickly and makes edges smooth 

and even.

Power Tools: Pillar Drill
A pillar drill is a fixed, vertical drilling 

machine used to drill accurate, straight 

holes in materials like wood, plastic, and 

metal.

Applying Fixings
Fixings are methods or components used to 

join materials together. They can be 

temporary or permanent and are essential 

in construction, woodwork, metalwork, and 

plastics.

Types of Fixings

Mechanical Fixings
Å Screws:  Spiral threads; permanent/semi -

permanent; used in wood, metal, 

plastics.

Å Nails:  Thin metal pins; usually permanent; 

wood joints.

Å Bolts & Nuts: Used with a washer; strong, 

removable; metal and wood.

Å Rivets: Permanent; metal sheets; cannot 

be removed without damage.

Å Pins: Temporary or permanent; wood, 

metal, or fabrics.

Å Staples: Temporary or permanent; often 

for wood, cardboard, or upholstery.

Adhesive Fixings
Å Glue: Wood glue, PVA, epoxy; 

permanent; wood, plastics, composites.

Å Tape: Masking, duct, or double -sided; 

usually temporary.

Å Hot Melt Glue (Glue Gun): Quick 

bonding; temporary or semi -permanent.

Other Fixings
Å Brackets / Plates / Clips: Provide extra 

support for joints.

Å Velcro / Hook & Loop: Temporary and 

adjustable fastening.

Å Magnets: Non -permanent, reusable 

joining.

Pilot hole: A small hole 

used to guide the drill 

bit and improve 

accuracy.

Entanglement: When 

fibers or threads get 

twisted or interlocked 

with each other.

Bonding: Joining two or 

more materials 

together using 

methods like glue, 

welding, soldering, or 

tape to make a single, 

stable structure .

Adhesive : A substance 

(like glue, tape, or 

epoxy) used to stick 

materials together 

permanently or 

temporarily.

Operate: To use or 

control a tool or 

machine safely to 

carry out a task.

Component: A part of 

a product or system 

that can be joined with 

other parts to make a 

complete item.

Do Do not:

Wear PPE and tie 

up hair.

Remove the 

guard.

Clamp work.

Hold securely.
Hold the materials 

by hand.

Stand with good 

balance and 

keep workspace 

tidy.

Share the tool 

with another 

person (one 

person at time).

Wait for the tool to 

stop moving 

before removing 

your work.

Donõt touch the 

cutting tools when 

moving.

Listen to and 

follow instructions.

Do not force the 

toolñlet it do the 

work
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Design & Technology
Weeks 7 & 8 Weeks 9 & 10 Weeks 11 & 12 Vocabulary

Applying a Finish

A finish is a coating you apply to wood to:
Å Protect it from damage

Å Improve its appearance

Å Make it smooth, shiny, or colourful

Å Help it last longer

Types of wood finishes include paint, 

varnish, wax, stain, oil and lacquer, which 

are used to protect and decorate wooden 

products.

If wood is not prepared first, the finish will:
Å Look patchy

Å Feel rough

Å Soak in unevenly

Å  Peel or flake off

Steps to prepare wood for a finish
Check the surface

1. Look for rough areas, splinters, glue 

marks, or pencil lines.

2. Sand the wood: Start with coarse 

sandpaper (e.g. 80 ð100 grit)Then use 

medium sandpaper (e.g. 120 ð180 

grit)Finish with fine sandpaper (e.g. 220 ð

240 grit)

3. Always sand with the grain.

4. Remove dust: Use a brush or slightly 

damp cloth to remove all dust.

5. Check the surface again: The wood 

should now feel smooth and even.

Health and Safety

Å Work in a well -ventilated area

Å Wear an apron, gloves, and a mask if 

needed

Å Keep lids closed on finish containers

Å Clean brushes safely when finished

Å Never put your face close to chemicals

Product Testing

Product testing is the process of checking a 

product to see if it works as intended and 

meets design requirements. For a soapbox 

racer, this could include testing:

Å Speed and acceleration

Å Stability and balance

Å Durability of components

Types of Testing
Functional  Testing

Checks if the racer moves properly and 

wheels/axles work smoothly

Performance  Testing

Measures speed, distance travelled, and 

handling.

Durability  / Stress Testing

Tests how well the racer withstands bumps, 

crashes, or repeated use.

User Testing / Feedback
Other students or teachers try the racer and 

give opinions on usability, design, and 

safety.

Responding to Feedback

Step 1: Collect Feedback
Record what testers say about 

performance, stability, and design. Use 

questionnaires, observations, or discussions.

Step 2: Analyse Feedback
Identify common issues or areas for 

improvement. Decide which suggestions 

are practical to implement.

Step 3: Make Modifications
Adjust the design, such as changing wheel 

alignment, adjusting weight distribution, 

reinforcing weak parts, Improving 

aerodynamics.

Step 4: Retest
Test the updated product to see if the 

changes improve performance.

Evaluating Final Outcome

What is Product Evaluation?

Product evaluation is the process of 

assessing a finished product to see how well 

it meets the original design specification, 

works in practice, and satisfies the user.

Purpose of Evaluation

Check functionality: 
Does it work as intended?

Assess performance: 
How well does it perform (speed, stability, 

durability)?

Measure user satisfaction: 
Do users like the product and find it safe 

and easy to use?

Identify improvements: 
What could be changed for next time?

Reflect on the design process:
What went well and what challenges were 

faced?

Steps for Evaluation
1. Compare  the final product with the 

design specification.

2. Test the product under real -life 

conditions.

3. Collect  feedback from users.

4. Record  strengths and weaknesses.

5. Suggest  modifications for improvement.

Testing and Evaluating are part of the 
iterative design  process because it allows 

designers to identify problems, weaknesses, 

or areas for improvement in a product 

before the final version is made.

Specification: 
A detailed description 

of what the product 

should do and its 

requirements

Functionality:
How well the product 

works.

Aesthetics:
How the product looks

User satisfaction: 
How happy the user is 

with the product

Iterative:
A process that repeats 

steps multiple times, 

improving a product 

each time based on 

testing, feedback, and 

evaluation.

Iterative improvements: 
Changes made to 

improve the product 

based on evaluation

Durability:
The ability of a product 

or material to withstand 

wear, pressure, or 

damage over time 

without breaking or 

failing.
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Design & Technology
Weeks 13 & 14 Weeks 15 & 16 Weeks 17 & 18 Vocabulary

Requirements of an F1 Racing Suit

An F1 racing suit is a specialised piece of 

clothing worn by Formula 1 drivers to 

protect them from heat, fire, and injury 

while allowing mobility and comfort.

1. Fire Resistance / Safety
Must be made from flame -retardant 

materials (e.g., Nomex) .Provides protection 

against heat and fire for a few seconds 

during accidents.

2. Durability
Strong enough to withstand wear and tear 

during racing. Resistant to abrasion and 

tearing in accidents.

3. Comfort & Fit
Lightweight and flexible to allow full range 

of movement. Proper fit to prevent 

distraction or restriction.

4. Thermal Protection
Protects the driver from high cockpit 

temperatures. Helps prevent overheating 

and burns.

5. Breathability & Moisture Control
Material allows airflow to reduce sweat 

accumulation. Helps maintain driver focus 

and comfort during long races.

6. Visibility & Identification
Often bright colours or sponsor logos for 

visibility and branding. Includes name and 

team identification.

7. Compliance with FIA Regulations
Must meet FIA (Fédération Internationale de 

lõAutomobile) safety standards. Includes 

multi -layer construction and fireproof 

gloves, balaclava, and shoes.

Using a Sewing Machine

A sewing machine is a tool used to stitch 

fabrics together quickly and accurately, 

using a needle and thread. It can create 

strong, neat, and consistent seams for 

textiles and garments.

Safety Rules
Å Always tie back long hair and remove 

jewellery.

Å Keep fingers away from the needle.

Å Switch off before changing the needle, 

threading, or cleaning.

Å Do not force fabric through the 

machine.

Å Keep the area around the machine 

clear and tidy

Main Parts of a Sewing Machine
Å Spool Pin: Holds the upper thread spool.

Å Bobbin: Supplies the lower thread.

Å Needle: Pierces the fabric to create 

stitches.

Å Presser Foot: Holds fabric flat while 

sewing.

Å Feed Dogs: Move the fabric through the 

machine.

Å Hand Wheel: Manually moves the 

needle.

Å Stitch Selector:  Chooses stitch type 

(straight, zigzag, etc.).

Å Thread Tension Dial: Controls tightness of 

stitches.

Å Foot Pedal: Controls sewing speed.

Å Reverse Lever: Seams can be reinforced.

Assessment Week 

Å Recall tool names and technical terms.

Å Consider health and safety when using 

tools.

Å Recall equipment and their uses.

Å Describe manufacturing techniques.

How do I revise?

Mind maps: Create a mind map for each 

week. Try and represent theory with icons, 

use colours and minimise the amount of 

text.

Flash cards: Put the key information on a 

flash card, such as definitions or tools 

names. On the other side write a question. 

You can then quiz yourself or have a friend 

help you.

Follow the link for revision tips:
Top revision techniques for exams - BBC 

Bitesize 

Goodluck!

FIA Safety Standards:
The suit must comply 

with FIA (Fédération 

Internationale de L 

ôAutomobile) safety 

standards and 

regulations.

Durable : Able to 

withstand wear, 

pressure, or damage 

over time without 

breaking or failing.  

Flexibility : The ability of 

a material or product to 

bend or move without 

breaking, allowing it to 

adapt to different 

shapes or uses.

Ergonomics 
(comfort): Designing a 

product so that it is 

comfortable, safe, and 

easy to use for the 

person using it.

Compliance: Meeting 

official rules, standards, 

or regulations to ensure 

safety, quality, or legal 

requirements are 

satisfied.
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Drama
Weeks 1 & 2 Weeks 3 & 4 Weeks 5 & 6 Vocabulary

Blackout is a play by Davey Anderson. 

Å It follows a 15 -year -old boy who wakes 

up in a secure care unit not knowing 

how he got there. 

Å Over the course of the play he tries to 

remember and piece together the 

events in his life that have led to him 

being charged with attempted murder 

and being locked up. 

Å The story reveals his experiences with 

bullying, peer pressure, violence and 

bad choices, showing how his life 

spiralled  out of control and the 

consequences he now faces.

The play deals with issues like bullying, peer 

pressure, violence, consequences and 

trying to find your way again after making 

bad choices.

Characters:

Å The 15-year -old boy (James/unnamed 
protagonist)  - the central character who 

is trying to understand how his life led to 

the cell and crime charge. 

Å Friends / òmatesó and peers - 

characters whose influence, pressure 

and bullying help push him towards 

violent behaviour . 

Å Family members  - his dad, mum and 

granddad  appear in memories that 

show his home life and struggles. 

Å Authority figures 
(police/guards/teachers)  - people 

interacting with him in the secure unit or 

in flashbacks to his past choices. 

Protagonist: Main 

character who drives 

story and faces central 

conflict usually

Stage configuration: the 

way the audience is 

seated around the 

performance space

Proscenium arch: a 

staging configuration 

with the audience on 

one side

Traverse stage: a 

staging configuration 

with the audience on 

two sides

Thrust stage: a staging 

configuration with the 

audience on three sides

In-the -round: a staging 

configuration with the 

audience seated all the 

way around the 

performance space

Diegetic sound: sound 

that exists in the play 

that the characters can 

hear

Non -diegetic sound: 
sound added for 

atmosphere, only the 

audience can hear. 

Weeks 7 & 8 Weeks 9 & 10 Weeks 11 & 12

Ensemble:
An ensemble in theatre works through 

collaboration and unity rather than 

individual focus. Performers support each 

other, listen closely, and respond to what is 

happening on stage. They move and act 

with shared timing, purpose, and energy, 

often using techniques such as unison, 

canon, and group movement.

Ensemble Top Tips:
1. Listen and respond ð stay focused and 

react to others on stage.

2. Work as a team ð support each other; 

every role is equally important.

3. Commit fully ð match energy, timing, 

and movement to create unity.

Lighting Design ð Purpose
1. Illuminating action on stage

2. Conveying setting and time of day

3. Creating mood and atmosphere

4. Focusing the audienceõs attention

5. Influencing pace

6. Communication themes or symbols

7. Supporting the style of the production

Different colours have different meanings

Cold           Envy / Nature          Danger / Love

Warm / Natural          Clinical

Sound Design ð Purpose
1. Supporting the style of a production

2. Creating mood and atmosphere

3. Conveying the time period

4. Conveying setting

5. Conveying time of day

6. Communicating themes or symbols

7. Influencing pace

8. Communicating a characterõs 

personality

In sound design we have diegetic and non -

diegetic  sound. 
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Drama
Weeks 13 & 14 Weeks 15 & 16 Weeks 17 & 18 Vocabulary

Assessment ð Areas to focus on
1. Participation and rehearsals:  I can take 

part in all lessons confidently, offering 

consistently excellent contributions.

2. Audience Awareness: I can engage my 

audience throughout because my 

characterisation has consistent flair.

3. Vocal Skills: I can demonstrate that my 

vocal characterisation works in 

conjunction with my physical 

characterisation.

4. Movement Skills: I can demonstrate 

that my physical characterisation works 

in conjunction with my vocal 

characterisation.

5. Performance Techniques: I can 

confidently and consistently use a 

variety of techniques when devising.

Set Design ð Purpose
1. Conveying setting

2. Conveying period

3. Communicating themes or symbols

4. Interacting with other design elements

5. Supporting the style of production
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English
Week 1 Week 2 Week 3 Vocabulary

ôThe Chimney Sweeperõ and ôA Song: 

Men of Englandõ

Context (The Chimney Sweeper):
Å During the Industrial Revolution, 

child labour  was common ð like 

chimney sweepers were often sold 

by parents and lived in extreme 

poverty.

Å Blake criticises  how religion and 

society justify exploitation.

Å Highlights the loss of childhood 

innocence.

Context (A Song: Men of England):
Å Written after the French Revolution, 

which inspired radical political 

ideas.

Å Shelley was a Romantic poet who 

opposed monarchy and class 

inequality.

Å The poem encourages workers to 

recognise  their exploitation.

Å Presents protest as collective 

action against tyranny.

ôNot My Businessõ and ôDulce et 

Decorum Estõ

Context (Not My Business):
Å Written under the Nigerian military 

dictatorship of General Abacha.

Å Speaking out against the 

government was dangerous.

Å The poem criticises  public apathy 

towards injustice.

Å Shows how oppression eventually 

affects everyone.

Context (Dulce et Decorum Est):
Å Written during World War One by a 

soldier who experienced trench 

warfare.

Å Challenges patriotic propaganda 

that glorified war.

Å Title references a Latin phrase 

promoting honour  in dying for 

oneõs country.

Å Exposes the physical and 

psychological horror of combat.

ôStrange Fruitõ

Context:
Å Written in response to the lynching 

of Black Americans in the Jim Crow 

South.

Å Lynching was used as a tool of 

racial terror and control.

Å Meeropol was a Jewish American 

who opposed racism and injustice.

Å The poem was later performed by 

Billie Holiday, increasing its impact.

Å Uses protest art to force audiences 

to confront racial violence.

Exploitation - Taking unfair advantage of 

people or resources for personal or 

political gain.

Revolution - A forceful and significant 

change in power, systems, or ideas.
Establishment - The dominant political or social 
groups that hold power and influence.
Rhetorical Question - A question asked for 

effect rather than to receive an answer.

Patriotism - Strong support for oneõs 

country.

Indoctrination - Teaching ideas or beliefs 

uncritically so they are accepted without 

question.

Volta - A turning point in a poem, often 

marking a shift in tone or argument.

Dictatorship - A system of government 

where one person or group holds 

absolute power.

Apathy - A lack of interest, concern, or 

emotional response, especially toward 

injustice.

Message - The main idea or lesson 

the writer wants to communicate.

Resonates - To create a strong emotional 

response or lasting impact on the reader.

Lynching - The illegal killing of a person by 

a mob, historically linked to racial 

violence and terror.

Plosive - A harsh consonant sound (such 

as /p/, /b/, /t/) that creates impact or 

emphasis.

Key Quotation:

ôThe Chimney Sweeperõ 
òmy father sold me while yet my 

tongue / Could scarcely cry 

ôweep!õó

òlocked up in coffins of blackó

ôA Song: Men of England
òSow seedñbut let no tyrant reapó

Key Quotation:

ôDulce et Decorum Estõ
òBent double, like old beggars 

under sacksó

òThe old Lie: Dulce et decorum est 

/ Pro patria morió

ôNot My Businessõ 
òWhat business of mine is itó

Key Quotation:

ôStrange Fruitõ
òBlood on the leaves and blood at 

the rootó

òHere is a strange and bitter cropó
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English
Week 4 Week 5 Week 6 Vocabulary

ôEducation for Leisureõ and ôMrs 

Schofieldõs GCSEõ

Context (Education for Leisure):
Å Written in the late 20th century, 

reflecting fears about youth violence.

Å Removed from GCSE syllabuses after 

real -life violent incidents.

Å Explores censorship and the silencing 

of disturbing voices.

Å Challenges who is allowed to speak in 

literature.

Context (Mrs Scholfieldõs GCSEõs):
Å Written as a response to the banning 

of Education for Leisure .

Å Criticises censorship and moral panic 

in education.

Å Uses humour  and colloquial voice to 

mock authority.

Å Defends poetry as a space for 

uncomfortable ideas.

Poetry Comparison

Poetry Comparison Structure:
Å Thesis

Å Paragraph of layered analysis ð Poem 

A

Å Paragraph of layered analysis Poem B

Å Conclusion

Layered Analysis Structure:

1. Main argument ð linked to question 
(*The poet* presentsé)

2. Quote  (This is clear when *the poet* 

é òéééó)

3. What this literally means (In this 

quotation, *the poet* is literally 

illuminatingé)

4. What this could mean (*The poet* 

could be implying thaté)

5. Single word(s) and methods analysis  

(Through the use of the word/method 

ò____ó, *the poet* might be 

foregrounding the notioné)

6. Link to another poem (Similarly, *other 

poem* reflects the idea thaté)

7. Why does the writer do this? Get out 
of the text (*The poet* does this in 

order to warn, illuminate, foreground, 

depict, suggest, resonate the idea 

thaté [ALWAYS LINK TO CONTEXT]

Protest Poetry

Creating your own protest poem 

checklist ð you must include:
Å A clear issue or injustice that your 

poem is protesting

Å A clear reason why this issue matters

Å A chosen voice or perspective

Å A deliberate structure (regular, 

irregular, or mixed)

Å At least three protest techniques  (e.g. 

repetition, symbolism, extended 

metaphor, enjambment, caesura)

Å A clear progression of ideas (problem 

Ƃ impact Ƃ message)

Å Powerful imagery and emotive 

language

Å Language choices that support your 

protest message

Å Evidence of editing and improvement 

for impact

Censorship - The suppression or 

control of speech, writing, or 

ideas by authorities.

Riposte - quick, sharp reply or 

comeback, often used to 

challenge authority or 

opposing views.

Intertextuality - The relationship 

between texts, where one 

poem echoes or responds to 

another.

Colloquial - Informal, 

conversational language.

Contemporary - Relating to the 

present time or modern 

society.

Illuminates - To clarify, explain, 

or make a concept, 

relationship, or argument more 

understandable by revealing 

underlying meanings, patterns, 

or implications

Challenges - Questions or 

confronts ideas, beliefs, or 

authority.

Key Quotation:

ôEducation for Leisureõ 
òToday I am going to kill somethingó

òI am going to change the worldó

ôMrs Schofieldõs GCSEõ
òExplain how poetry pursues the human 

like the smitten moon above the 

weeping, laughing earth; how we 

make prayers of it.ó 

Big ideas in protest poems:

Å Injustice & Inequality 

Å Power & Authority 

Å Freedom & Resistance 

Å Empathy & Human Rights

Å War & Violence

Å Social Change

Å Apathy & Responsibility

Å Voice & Expression
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Stage Directions

Context:

Å The play is set in 1912 to be 

performed in 1945 to a post -World 

War Two audience. 

Å 1912 was a time of rapid 

industrialisation, coming off the 

back of the Industrial Revolution 

during the Victorian era.

Å The Birlingõs house becomes a 

microcosm of wider Edwardian 

society in which the Birling family 

hold all the power.

Å Mr Birling , the bigoted head of 

the household, represents the 

capitalist mindset, along with his 

wife Mrs Birling .

 

Act One

Context:
Å Welfare state - a system whereby 

the state undertakes to protect 

the health and well -being of its 

citizens, especially those in 

financial or social need

Å Edwardian era - "Edwardian" style 

broadly encompasses the years 

of 1901 through to 1919.

Å The Birlings are celebrating the 

engagement of their daughter, 

Sheila , to Gerald Croft . Birling sees 

this as another opportunity for 

making more money, as Gerald 

Croft is another wealthy 

businessman.

Å The General Strikes of 1910 and 

1912 revealed the terrible 

conditions of factory workers in 

Britain.

Å There was a huge disparity 

between rich and poor in 

industrialised society. 

Act One
Context:

Å The character of Eva Smith 

represents the labouring poor of 

Great Britain who are exploited 

by the capitalist factory owners 

who are trying to drive up profits.

Å Eva is represented as powerless 

and trapped in a patriarchal 

society. 

Å Priestley is often viewed as a 

social and moral mouthpiece. He 

speaks on behalf of the labouring 

poor who are otherwise voiceless.

Collective responsibility ð the idea the 

responsibility should be taken up by 

everyone and for everyone

Capitalism - an economic and political 

system in which a country's trade and 

industry are controlled by private owners for 

profit

Socialism - a political and economic theory 

of social organisation  which advocates that 

the means of production, distribution, and 

exchange should be owned or regulated by 

the community  

Microcosm - a community, place or situation 

regarded as encapsulating the 

characteristics of something larger than 

itself. 

Social welfare - the many programs that are 

designed to help people in need of goods 

and services that they are unable to provide 

for themselves.

Industrialisation  - the development of 

industries in a country or region on a wide 

scale

Dramatic irony ð when the audience is 

aware of plot before characters

Misanthropic - having or showing a dislike of 

other people; unsociable.

Patriarchal - relating to or denoting a system 

of society or government controlled by men

Exploitation - the action or fact of treating 

someone unfairly so as to benefit from their 

work.  

Social class - a division of a society based on 

social and economic status.

Key Quotation:

òThe dining room is of a fairly 

large suburban  house, belonging 

to a prosperous  manufacturer .ó

"The lighting should be pink and 

intimate until The Inspector arrives 

and then it should be brighter and 

harder.ò
Key Quotation:

Iõm talkingas a hard -

headed , practical man of 

business.ó Mr Birling

òUnsinkable,absolutely unsinkabl

e.ó Mr Birling

Key Quotation:

òCrofts and Birlings are no longer 

competing are working together 

ð for lower costs and higher 

pricesó

òas if we were all mixed 

up together like bees in a hive ð

community and all that 

nonsenseó

òButthese girls are not cheap 

labour , theyõre people .ó Sheila 

Birling
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Act Two
Context:

Å Social responsibility: Edwardian 

society was heavily governed by a 

capitalist mindset that prioritised  

money, profit and wealth over 

social responsibility.

Å This meant that the poor were 

marginalised  and vulnerable as 

there was no welfare state to look 

after them.

Å The labouring  poor were at the 

mercy of their employer, meaning 

they heavily depended on them to 

survive. 

Act Two
Context:

Å Charity remained the only resource 

or refuge for the labouring poor. 

Å But, ironically, as we see in Act 2, 

this is also controlled by the corrupt, 

capitalist rich who bear little social 

responsibility.

Å Oftentimes, the most vulnerable 

would not receive the help they 

needed because of the prejudice 

of the rich, such and Sybil Birlingõs 

prejudice of Eva Smithõs pregnancy 

and unmarried status.

Act Three
Context:

Å The obsession with capitalist status 

and greed results in the older 

generationõs ignorance not only to 

the needs of the labouring  poor, 

but also the needs of their own 

children. 

Å The audience of 1945 had 

experienced the horrors of World 

War and the impact that this had 

on the youth as they would have 

served during this time. 

Å As a result, Priestley is galvanising  

the older generation to guide and 

support the younger generation 

and face their social responsibility.

Social class - a division of a society 

based on social and economic status.

Labouring poor - it was expected that 

the majority of the population would 

both work and be poor.

Naïve  - showing a lack of experience, 

wisdom, or judgement

Philanthropic - seeking to promote the 

welfare of others; generous and 

benevolent.

Duplicitous  ð having two sides and 

therefore being deceitful. 

Materialistic ð motivated by material 

gain 

Ignorant - lacking knowledge or 

awareness in general; uneducated 

or unsophisticated .

Charity - an organization set up to 

provide help and raise money for 

those in need. Usually voluntary.

Prejudice  - preconceived opinion that 

is not based on reason or actual 

experience

Reputation - the beliefs or opinions 

that are generally held about 

someone or something.  

Bigoted  - unreasonably attached to a 

belief in particular prejudiced against 

a person or people on the basis of 

their membership of a particular 

group.

Impetuous - acting or done quickly 

and without thought or care.

Key Quotation:

"Miss Birling ought to be excused... 

she's had a long, exciting and tiring 

day" - Gerald Croft

òYou see, we have to share 

something. If there's nothing else, 

we'll have to share our guilt.ó 

Inspector

òShe looked young  and fresh and 

charming ó

Gerald Croft

òYou mustn't try to build a kind of 

wall between us and that girl" - 

Sheila Birling

Key Quotation:

òI accept no blame for it at alló Mrs 

Birling

òGirls of that sortó//óGirls of that 

classó Mrs

Birling

òHe should be made an example 

of. If the

girl's death is due to anybody, then 

it's due to

him.ó Mrs Birling

òDon't worry Mrs Birling. I shall do my 

duty. (He

looks at his watch.)ó Inspector

Key Quotation:

òð my  child  ð your  own grandchild ð 

you killed them both  ð damn you , 

damn you -ó

Eric Birling

òOne Eva Smith has gone ð but 

there are millions and millions and 
millions  of Eva Smiths and John 

Smiths still left with us (é) all 

intertwined  with our  lives.ó

The Inspector
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Act Three
Context:

Å The capitalist mindset was 

intransigent and stubborn, and this is 

reflected in the adult Birlings and 

Gerald Croftõs inability to reflect and 

change, who refuse to take 

responsibility for Evaõs death.

Å The Inspectorõs final teaching 

concludes the main message of the 

play: that we are all responsible for 

each other and a society that fails to 

recognise that responsibility is 

doomed.

Å Social and moral epiphany ð coming 

to terms with what is right in society 

and morally ð what Sheila and Eric 

have by the end of the play.

Rhetoric (Spoken Language)

What is rhetoric?

Rhetoric means the art of persuasion. 

The art of getting people to think and 

do what you want.

Why do we use rhetoric?

We use rhetoric to be able to articulate 

our thoughts in a formal manner in 

order to persuade, emote, manipulate, 

criticise and educate people.

The Aristotelian Triad 

Rhetoric (Spoken Language)

The Structure:
Å Anecdote

Å Define it

Å Historical perspective

Å Scientific voice

Å Counter argument

Å Cyclical end that offers a solution

What is an anecdote? And why is it a 

powerful way to start a speech?
An anecdote is a short, real -life story 

that relates to your topic. It is a powerful 

way to open a speech because it 

engrosses your audience in the 

narrative of your argument, which 

makes you more likely to be persuasive.

What is a motif? And why is it effective?
A motif is a repeated image or idea 

that engages the audience and makes 

the subject more relatable. 

What is juxtaposition? 
The deliberate use of opposing and 

contrasting ideas, images or people to 

emphasise their difference.

What is hyperbole?
Hyperbole is the deliberate 

exaggeration of something to make it 

appear better or worse than it is in 

reality. 

Juvenile - childish; immature .

Ego - a person's sense of self -

esteem or self -importance .

Revelation - a surprising and 

previously unknown fact that has 

been disclosed to others.

Conscience - a person's moral 

sense of right and wrong, viewed as 

acting as a guide to one's 

behaviour .

Metamorphosis  - the process of 

transformation from 

an immature form to an adult form.

Retribution  ð 

punishment inflicted on someone 

as vengeance for a wrong or 

criminal act.

Intransigence - refusal to change 

one's views or to agree about 

something.

Social responsibility -  
an ethical concept in which a 

person works and cooperates with 

other people and organizations for 

the benefit of the community.

Rhetoric  - the art of persuasion. 

Rhetorical question - A rhetorical 

question is a question that does not 

require an answer from the 

audience. It used to provoke 

thinking and emotion within your 

audience. 

Key Quotation:

òWe are members of one body. We 

are responsible for each otheró The 

Inspector 

òifmen will not learn that lesson , 

then they will be taught it in fire and 

blood and anguish . Good 

night.óThe Inspector

òBetweenus we drove that girl to 

commit suicide .óSheila Birling

PATHOS

Emotions/Values

LOGOS

Logic/Reason

ETHOS

Credibility/Trust
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Rhetoric (Spoken Language)

What is a historical perspective?
A historical perspective is placing the 

subject of the argument in the context 

of history e.g. How transport has 

changed over time; how technology 

has changed over time etc.

What is a rhetorical question?
A rhetorical question is a question that 

does not require an answer from the 

audience. It used to provoke thinking 

and emotion within your audience. 

What is extended metaphor?
An extended metaphor is a metaphor 

that is continued at length throughout 

a piece of writing. For example, you 

could use the metaphor of time in your 

historical perspective: òLetõs turn the 

clocks back to a time whereéó; òletõs 

stop the clock onéó; òwe must turn the 

clocks forward to a future whereéó; 

òthe alarm bells are ringing whenéó

What is a scientific voice?
A scientific voice uses facts, statistics 

and reliable opinions in order to 

strengthen your argument.

What is an emotive voice?
An emotive voice is used to appeal to 

the empathetic side of your 

audienceõs conscience and motivate 

them into action.

Rhetoric (Spoken Language)

What is a cyclical structure?
Sometimes called a circular narrative, 

this is a clever way of returning to the 

beginning at the end of a piece of 

writing. You could repeat the motif or 

offer a solution to the problem posed 

at the beginning. 

What is the imperative voice?
The imperative voice commands the 

audience to think or do something at 

the end of the speech.

What is the conclusion?
This is called a resolution in narrative 

writing and offers the audience with a 

solution to the problems discussed in 

the speech.

Sentence starters:

Anecdotal

Å Imagine ité

Å Picture thisé

Å Here I amé

Å Weõve all been thereé

Å Only last week I found myselfé

Å Here, meet ______..

Rhetoric (Spoken Language)

Historical

Å For centuries we haveé

Å Since the beginning/dawn of time...

Å Why have human beings always 

been obsessed withé

Å This is nothing newé

Scientific

¶ Of course, the research leaves 

us in no doubt thaté

¶ If you donõt believe me, perhaps 

youõll believeé

¶ Shocking research from the 

University of Oxfordé

¶ Recently, Dr Humphries from the 

University of West England 

produced a research study that 

statesé

Counter Argument

¶ There will always be oneé

¶ I know that some of you may 

believeé

¶ Iõm not stupid to assume thaté

Cyclical end (solution)

¶ So, here we areé

¶ But now, imagine thisé

¶ And so, finallyé

Anecdote  - An anecdote is a short, 

real -life story that relates to your topic. 

Authoritative voice ð a voice that 

shows power.

Imperative voice ð a voice that issues 

direct commands, requests and 

instructions.

Emotive language ð language that 

evokes emotion in the audience.

Direct address ð pronouns like ôyouõ 

and ôusõ that include or directly 

address the audience.

Triplet ð a list of three things, emotions, 

situations.

Cyclical structure -Sometimes called a 

circular narrative, this is a clever way 

of returning to the beginning at the 

end of a piece of writing. 

Collective pronouns ð pronouns that 

include the entire audience e.g. we, 

us, our

Motif -  a recuring image, symbol or 

idea in a text.

Alliteration ð repetition of the same 

letter or sound at the beginning of 

adjacent or connected words.

Assonance - resemblance of sound 

between syllables of nearby words, 

arising particularly from the rhyming of 

two or more stressed vowels, but not 

consonants 

Cyclical structure ð something that 

starts and ends in the same way.
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Practical ð Lemon Posset

Lemon posset is a classic British dessert 

made from cream, sugar, and lemon 

juice. Using the acid in lemon juice to 

set the mixture. The lemon juice causes 

the proteins in the cream to clump, 

while sugar adds viscosity and gives the 

posset a smooth, creamy texture. 

Cream, the main ingredient, comes 

from milk and is a high -fat dairy 

product. The fat content contributes to 

the richness of the dessert, so lemon 

posset should be enjoyed as a treat 

rather than a daily food. Pasteurisation 

ensures that the cream is safe to use, 

and the finished posset must be stored 

in the fridge to set and remain safe to 

eat. 

Practical skills include accurate hob 

control when heating the mixture, 

grating and juicing the lemons, and 

pouring the mixture into glasses or jars.

Practical ð Chocolate Brownie (soya)

Chocolate brownies can be made 

using soya milk as a substitute for 

regular milk. In this lesson, we are 

learning about soya milk so that we 

understand its role as a high biological 

value (HBV)  protein source, containing 

all the essential amino acids, and how 

it works in baking.

Nuts such as hazelnuts, pistachios, 

almonds, walnuts, Brazil nuts, 

macadamia, and pecans can be 

added for texture and flavour. Care 

must be taken to avoid cross -

contamination when using nuts. Other 

milk alternatives , like almond, coconut, 

flax, or oat milk, can also be used 

depending on dietary needs.

Practical skills include safe use of the 

hob and oven, slowly melting 

chocolate with fat to prevent burning, 

and combining ingredients without 

overworking the mixture. The finished 

brownie should have a fudgy 

consistency.

Theory ð Allergies 

Food allergies occur when the bodyõs 

immune system reacts to certain 

proteins in food. Checking labels helps 

prevent allergic reactions and ensures 

food safety for those with allergies.

There are 14 major allergens that must 

be declared by law: celery, cereals 

containing gluten (wheat, barley, oats), 

crustaceans, eggs, fish, lupin, milk, 

molluscs, mustard, peanuts, sesame, 

soybeans, sulphur dioxide/sulphites, 

and tree nuts (such as almonds, 

hazelnuts, walnuts, Brazil nuts, cashews, 

pecans, pistachios, and macadamia 

nuts). Allergens must be listed in bold 

on packaging so consumers can 

identify them easily.

Proteins, both animal - and plant -based, 

are often the cause of allergic 

reactions. Seeds are an example of a 

plant -based protein, and it is important 

to know how they are used in recipes. 

Understanding allergies and 

recognising the symbols ensures food 

can be prepared safely for everyone.

HBV ð High biological 

value -  HBV protein 

foods contain all the

essential amino 

acids. 

Soya ð soya comes 

from a soya beans 

are a good source of 

fibre and vitamins

Gluten - A protein in 

wheat flour that gives 

bread its structure 

and elasticity

Allergies symbols -

 Consumers may be 

allergic or have 

intolerance to other 

ingredients, but only 

the 14 allergens are 

required to be 

declared as allergens 

by food law.

Pasteurisation ð the 

process of heating 

foods to a specific 

temperature of a 

certain amount of 

time, in order to kill 

any bacteria
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Practical ð Risotto 

Risotto is an Italian dish made using 

rice, a cereal grain.

Cooked rice is classed as a high -risk 

food because it can contain Bacillus 

cereus  spores, which survive cooking 

and can produce toxins if the rice is left 

in the temperature òdanger zone ó 

(5ºCð63ºC). To stay safe, rice should be 

eaten immediately, kept hot above 

63ºC, or cooled rapidly and 

refrigerated.

Practical skills include safe hob control, 

fine -dicing onions, preparing bacon or 

other ingredients while avoiding  cross-

contamination,  and gradually adding 

stock so the rice absorbs it properly. 

Gelatinisation occurs during cooking, 

where starch granules in the rice swell 

and thicken the dish. Risotto requires 

frequent stirring to release the starch 

and create a creamy texture.

Recall knife skills for chopping 

mushrooms and other vegetables, 

measure stock accurately, and monitor 

the rice to know when it is cooked.

Practical - Focaccia  Bread

Focaccia  bread is a flat, leavened 

Italian bread made from wheat flour. 

Wheat is milled to produce flour, which 

is then used in bread making. The 

bread -making process involves  gluten 

formation , where water and flour 

create a network of proteins that give 

the dough structure and elasticity. 
Yeast produces CO Ϝ, creating air 

pockets that make the bread rise.

Coeliac individuals cannot eat wheat -

based products, so this recipe is 

unsuitable for them. The Chorleywood 

process,  used in factories, allows bread 

to be made in bulk through efficient 

fermentation . 

Practical skills include kneading the 

dough correctly, pushing with the palm 

and pulling back with the fingertips, 

shaping the bread, leaving it to rise, 

and òdimplingó by pressing fingers into 

the dough to hold olive oil and salt.

Assessment week

Å Recall practical techniques.

Å Consider food safety and scientific 

terms.

Å Recognise dietary conditions and 

basic nutrition.
Å Recall equipment and there uses.

Gluten formation  - 

Gluten is formed from 

flour when water is 

added.

Gelatinisation - 

occurs when starch 

granules are heated 

in a liquid, causing 

them to swell and 

absorb the liquid.

Bacteria ð Bacteria 

are microscopic 

living organisms. Most 

bacteria aren't 

harmful, but certain 

types can make you 

sick.

Bacillus Cereu s ð a 

foodborne pathogen 

that can produce 

toxins which can 

make you ill
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KS3 Food Design Project: Design, Make & Evaluate

Project Overview

After completing a range of practical dishes throughout the academic year, students will take 

part in a final design challenge during the last part of the summer term. This project is inspired by a 

real -world brief from a well -known food company, encouraging creativity, independence, and 

practical skill development.

Key Focus Areas

Design ð developing ideas and planning

Make ð applying practical cooking skills

Evaluate ð reflecting and improving

Design Brief -  A set of instructions or 

requirements given by a company that explains 

what the product should be like and who it is 

for.

Design -  The process of planning and creating 

ideas for a product before making it.

Target Market -  The group of people a product 

is designed for, such as children, families, or 

teenagers.

Creativity -  Using imagination to develop 

original and interesting ideas.

Function -  What a product is meant to do or 

how it is used.

Ingredients - The foods used to make a product 

or dish.

Practical Skills - The hands -on cooking skills 

used when preparing and making food safely.

Make -  The stage where the product is 

prepared and cooked following the design 

plan.

Evaluate -  To review and judge how successful 

a product is after it has been made.

Strengths -  The parts of the product that worked 

well or were successful.

Improvements -  Changes that could be made 

to make the product better in the future.

Final Product -  The completed food item that 

has been designed and made.

Presentation -  How the food looks when it is 

served, including colour, shape, and finishing 

touches.

Feedback -  Comments or opinions about the 

product that help identify what worked well and 

what could be improved.
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1. Time frame

straight away  ð tout 

de suite

every day ð tous les 

jours

At half past eight ð à 

huit  heures  et demie

once a week ð une  

fois par semaine

twice a month ð deux 

fois par mois

before + verb (going 
/doing) ð avant de + 

infinitive verb 

after + verb 
(going/doing) ð après 

avoir  + past participle

2. ôIõ form of a verb

I am ð je suis

I have ð jõai

I go / I am going ð je 

vais

I get up  -  je me lève

I get dressed ð je 

mõhabille

I fight with ð je me 

chamaille  avec

I have fun ð je mõamuse

I argue ð je me dispute

I can ð je peux

I want ð je veux

I need ð jõai besoin  de

3. we/ he/ she verb form

he / she is ð il/elle est

we are ð nous sommes

he / she has ð il/elle a

we have ð nous avons

he / she fights ð il/elle se 

dispute

we fight ð nous nous 

disputons

he/ she has fun ð il/elle 

sõamuse

we have fun ð nous nous 

amusons

you/we must + verb ð on 

doit + inf

4. Negation 

not / donõt ð ne pas

neither  ð non plus

neither..nor  - ne.. ni..ni.

Examples :

I canõt either  ð je ne 

peux  pas non plus

I recycle neither plastic  

nor  glass ð je ne recycle 

ni le plastique ni le verre

5. Conjunctions 

furthermore  ð de plus

whatõs more ð en plus

however  ð néanmoins

although  ð alors que

whereas ð tandis que

therefore  ð par 

conséquent

because  ð étant donné 

que

 

6. Justified opinion

I am interested in ð je 

mõint®resse ¨

I like ð jõaime 

I am bothered by ð je 

mõinqui¯te deé

I hate ð je hais

because  ð vu que

on the one hand ð dõun c¹t®/ 

dõune parté

on the other hand ð dõun autre 

c¹t®/ dõautre part

I believe that ð je crois que

7. Contrasting opinion

Example:
I have fun with my 

brother because  he is 

funny but on the 

other hand  I donõt 

get on with my sister 

as she is annoying.

Je mõamuse avec 

mon frère vu quõil est 

amusant mais dõautre 

part, je ne mõentends 

pas avec ma soeur 

puisquõelle est 

agaçante 

8. Comparative

less..than ð moinséque

as..as ð aussié.que

older than ð plus 

vieux/vieille que

younger than ð plus 

jeune que

Example :

Recycling is more  

important than  going 

on foot ð recycler est 

plus important que 

dõaller ¨ pied

9. Superlative phrase

the best thing ð le 

meilleur

the worst thing ð le pire

Examples :

The best thing about my 

school is the pool ð le 

meilleur de mon école 

cõest la piscine

The worst thing about 

my school is the uniform 

ð le pire de mon école 

cõest lõuniforme

10. Additional tense

when I was younger ð 
quand jõ®tais plus jeune

I used to get on well with  
- je mõentendais bien 

avec

I used to watch ð je 

regardais

I used to play ð je jouais

when I am older ð 

quand je serai plus 

vieux/vieille

I will live ð jõhabiterai

I will work ð je travaillerai

I would love to + verb ð 

jõaimerais + inf

11. WOW-phrase

how cool ð Quel pied!

how awful! ð Quelle 

horreur !

if it were possible ð Si 

cõ®tait possible + 

conditional (I would)

I used to like.. ð avant 

jõaimaisé

I tend to ..- jõai tendance 

à+ any infinitive verb

12. Proofread for é.

Å Repetition

Å Missing accents( SP)

Å Missing words ( ^ )

Å Spelling errors ( SP)

Å Adjective agreement ( A)

Å Syntax errors (WO) 

Å Verb agreement ( VP)

Å Tense agreement ( VT)

Å Tenses match time frame 

(WW)

Å Vocabulary errors ( WW)

Å Included all the features of 

the twelve -point check

French
The Twelve-Point Check

Make your work amazing by including as many features as possible from the Twelve -Point Check every time.
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Classroom language

Comment dit -on é en fran­ais/anglais?How do you sayé in French / English?

Comment ­a sõ®crité? How do you spellé?

Comment prononce -t-on é? How do you pronounce (it)?

Passe-moi é. , sõil te pla´t?Can you give meé?

Tu peux répéter? Can you repeat that?

Je suis désolé(e). Iõm sorry

Jõai (presque) fini. I have (almost) finished

Sõil te pla´t please

merci thank you

Objets dans la classe Classroom objects

un stylo a pen

une règle a ruler  

un cahier an exercise book

Days and dates

Aujourdõhui cõest leé Today is... 

lundi Monday

mardi Tuesday

mercredi Wednesday

jeudi Thursday

vendredi Friday

samedi Saturday 

dimanche Sunday

janvier January

février February

mars March

avril April

mai May

juin June

juillet July

août August

septembre September

octobre October

novembre November

décembre December

Saying the date: Aujourdõhui cõest lundi , six 

octobre  deux mille   vingt -cinq

Les numéros

1. un

2. deux

3. trois

4. quatre

5. cinq

6. six

7. sept

8. huit

9. neuf

11. dix

11. onze

12. douze

13. treize

14. quatorze

15. quinze

16. seize

17. dix-sept

18. dix-huit

19. dix-neuf

20. vingt

21. vingt -et -un

22. vingt -deux

23. vingt -trois

24. vingt -quatre

25. vingt -cinq

26. vingt -six

27. vingt -sept

28. vingt -huit

29. vingt -neuf

30. trente

31. trente -et -un

Describing the weather

Aujourd'hui Today ... 

il y a du soleil itõs sunny

il fait froid itõs cold

il fait chaud itõs hot

il y a du vent itõs windy

il fait beau itõs good weather

il fait mauvais itõs bad weather

il pleut itõs raining

il neige itõs snowing

il y a des nuages itõs cloudy

Saying what the weather is like today:

Aujourdõhui il fait beau et il y a du soleil. 

Mais il ne pleut  pas.

The alphabet

letter Sounds like

a ah

b bay

c say

d day

e euh

f eff

g jay

h ash

i ee

j gee

k kah

l el

m em

n en

o oh

p pay

q koo

r air

s ess

t tay

u ew

v vay

w doubla  vay

x eeks

y ee grec

z zed

French
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French
Weeks 1 -2 ð Revision Week 3 ð School Vocab Week 4 ð Opinions 

Words I need to revise for the test

French English

Au collège At school

le collège / lõ®cole school

le cours lesson

la matière subject

le déjeuner lunch

les devoirs homework

le bâtiment building

lõ®quipe team

lõann®e year

commencer to start

finir to finish

durer to last

chanter to sing

porter to wear

scolaire school (adjective)

le théâtre drama / theatre

la musique music

lõanglais English

le français French

lõhistoire history

les langues languages

un élève /un étudiant a pupil/student

les professeurs the teachers

le directeur /la directrice headteacher 

Key adjectives

scolaire school / academic

préféré favourite

grand big

fort strong

faible weak

facile easy

difficile difficult

utile useful

inutile useless

intéressant interesting

ennuyeux boring

amusant fun

passionnant exciting

sympa nice

gentil kind

bon good

pratique practical

meilleur better

pire worse

nul rubbish
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French
Week 5 ð School Rules & Uniform Week 5 - Facilities Week 6 ð Imperfect Tense

Dans mon école 

primaire
In my primary school

Jõallais à lõ®cole deé I used to go to éschool

cõ®tait it was/ they were

il y avait there was / were

Quõest-ce  quõil y a ? What is there?

Dans mon coll¯ge il y aéIn my school there isé

Mon coll¯ge aéMy school hasé

Comment est ton 

collège ?

What is your school 

like?

Il y a There is / there are

Il nõy a pas deThere isnõt / there arenõt

niéni neitherénor

non plus neither / not either

le bâtiment building

la salle de classe classroom

la salle room

le terrain de foot football pitch

le gymnase gym

la piscine swimming pool

le terrain pitch / field

le cour playground

la bibliothèque library

un bureau office / desk

Les règles  Rules

il faut
you have to / one 

must

il ne faut pas you must not

porter to wear

faire to do

respecter to respect

manger to eat

utiliser to use

partager to share

lõuniforme uniform

un pantalon trousers

un pull jumper

une  chemise shirt

une  cravate tie

une  jupe skirt

une  robe dress

une  veste jacket

des baskets trainers

des chaussures shoes

des chaussettes socks

Dans mon  école primaire In my primary school

Quand jõ®tais plus jeune When I was younger

Dans le passé In the past

Mon école primaire My primary schools

Mon instituteur  / institutrice My teacher

Mon école sõappelaitMy school was called

Jõy allais I used to go there

À pied On foot

En bus By bus

En voiture By car

Je jouais I used to play

Je mangeais I used to eat

Je lisais I used to read

Je portais I used to wear

Un short Shorts

Une robe dõ®t® A summer dress

Le garçon Boy

La fille Girl

Les comparaisons

Cõ®tait plusé.que 

maintenant

It used to be 

moreé.than now

Il y avait  moins  deé.que 

maintenant

There was less é than 

now

Le meilleur  cõ®taité. The best bit wasé

Le pire  cõ®taité The worst bit wasé
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French
Week 7 ð Future Plans Week 8 ð School & Opinions Week 9 ð School & the Future

Projets Futurs Future Projects

je vais I am going

tu vas you are going

il / elle / on / iel va he/she/one/they is going

nous allons we are going

vous allez You all are going

ils / elles vont they are going

travailler to work

étudier to study

voyager to travel

aider to help

apprendre to learn

être to be

avoir to have

aller to go

gagner to win / to earn

habiter to live (reside)

les gens people

le travail work / job

le monde the world / people

en équipe as a team / in a team

les réseaux sociaux social networks

en ligne online

je suis doué(e) pour I am good at

le salaire salary

une entreprise a company

un bureau an office

¨ lõavenir in the future

Les Avis Opinions

jõaime I like

je nõaime pasI donõt like

jõadore I love

je déteste I hate

je préfère I prefer

parce que because

cõest it is

il y a there is / there are

une école a school

lõ®cole primaireprimary school

au collège at middle school

les enfants the children

le travail work / job

les profs the teachers

en classe in class

responsable responsible

professionnel(le) professional

indépendant(e) independent

fiable reliable

gentil(le) kind / nice

sportif / sportive sporty / athletic

les langues languages

le français French

quelle matière which subject

pouvoir can / to be able to

devoir must / to have to

Le futur dans lõ®coleThe future in school

demain tomorrow

en septembre in September

lõann®e prochainenext year

après les examens after the exams

¨ lõavenir in the future

pour le futur for the future

plus tard later

ensuite next / then

pour commencer to start / to begin

ça va être it is going to be

je voudrais I would like

je voudrais aller I would like to go

je voudrais voir I would like to see

on y va shall we go / letõs go

en octobre in October

aujourdõhui today

où where

les enfants children

en plein air outdoors

partout everywhere
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French
Week 10 ð Conditional Tense Week 11 ð Speaking Exam Preparation Week 12 ð Speaking Exam & Revision 

Le Conditionnel Conditional Tense

si cõ®tait possibleif it were possible

dans un monde 
idéal

in an ideal world

je changerais I would change

je ferais I would do / make

je ne ferais jamais I would never do

je porterais I would wear

jõirais I would go

je serais I would be

ce serait it would be

il y aurait there would be

on mangerait we would eat

nous mangerions we would eat

serait would be

après after

pendant during

quand when

Conditional Endings

-ais I would

-ais You would

-ait He/she/it would

-ions We would

-iez You all would

-aient They would

Lõexamenoral

Role play

Je voudrais I would like

Est-ce que je peux + inf Can Ié+ infinitive

Y a-t-ilé? Is thereé?

réserver to book

payer to pay

Cõestcombien? How much is it?

Picture description

Sur la photo il y a In the photo there is

Je vois I see

quatre personnes four people

un homme a man

a woman a woman

à gauche / à droite on the left / right

au centre in the middle

il / elle porte he / she is wearing

Il (ne) sont (pas) 
contents

they are(nõt) happy

ilssourient they are smiling

ilssont en train de + inf they are busy + verb

parler to talk

sõamuser to have fun

apprendre to learn

manger to eat

écouter to listen

jouer to play

Questions

Quel est ton avis sur What is your opinion on

Quõest-
ce que tu penses

What do you think

Quõest-ce que tu fais What do you do

Quõest-
ce que tu aimes faire

What do you like to do

Revision ð What do you need to practice?
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French
Family Describing People Relationships

La Famille Family

un (demi -)frère a half/step brother

une (demi -)sïur a half/step sister

un enfant a child

une famille a family

une fille a daughter

un fils a son

mes grands -parents my grandparents

ma mère my mother

mon oncle my uncle

mon parent my parent

mon père my father

une relation a relationship

ma tante my aunt

jeune young

un fils/une fille unique only (child)

sõentendre to get on with
AVOIR To have

jõai I have

tu as you have

il/elle/on/iel a he/she/we have

nous avons we have

vous avez you pl have

ils/elles ont they have

être to be

je suis I am

tu es you are

il/elle est he/ she is

nous sommes we are

vous êtes you (pl ) are

ils/elles sont they are

Déscriptions Descriptions
jõailes cheveux ... I have ... hair

il/elle a les cheveux.. He/she has éé hair

marron brown

blonds blond

noirs black

roux red

courts short

longs long

Jõai / il/elle a les yeuxI have/he/she has ... eyes

marron brown

gris grey

verts green

bleus blue

je ne porte pas 
de lunettes I (donõt) wear glasses

je (ne) suis (pas) I am (not)...

il/elle (nõ)est(pas)he/ she is(nõt)

très very

assez quite

un peu a little

grand(e) tall

petit(e) short

je (ne) suis (pas) I am (not)...

Il/elle (nõ)est(pas)He/she is (not)é.

gentil(le) kind

sympathique nice

aimable friendly

timide Quiet/shy

heureux(euse) happy
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French
Food & Drink Food & Drink Wellbeing

le cïur the heart

le corps the body

la gorge the throat

la main the hand

le pied the foot

la tête the head

le ventre the belly / stomach

la jambe the leg

le bras the arm

les yeux the eyes

la santé health

(mal)sain (un)healthy

l'exercice exercise

physique physical

végan(e) vegan

végétarien(ne) vegetarian

avoir mal à la / au / aux to ache / hurt

être en forme to be fit / healthy 

de l'eau  water

du thé  tea

du lait milk

du sucre sugar

du fruit fruit

des légumes vegetables

des oeufs  eggs

de la viande meat

du poisson fish 

du riz rice

du fromage cheese

des frites chips

des pâtes pasta

du gâteau cake

le petit déjeuner breakfast

le déjeuner lunch

le dîner dinner

(avoir ) faim (to be) hungry

(avoir ) soif (to be) thirsty

boire to drink

manger to eat

prendre to have (food/drink)

se lever to get up

sõhabiller to get dressed

se préparer to get ready

Je me lève I get up

Je mõhabille I get dressed

Je me prépare I get ready

À huit heures at eight oõclock

À une heure at one oõclock

À une heure cinq at five past 1

À une heure et quart at quarter past two

à ____ heures  et demie at half past____

à ___ heures  moins le quart at quarter to__

Premièrement  / d'abord first

puis then

ensuite next

après ça after that

finalement finally

plus tard later

plus tôt earlier
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Geography
Week 1 Week 2 Week 3 Vocabulary

Map Skills
Scale  shows real -world distances. Latitude 

and longitude locate places. Symbols and 

the compass rose help interpret maps. Grid 

references give precise locations. Contour 

lines, spot heights and gradients show 

height and land shape. Straight and curved 

distances measure routes. 

Relief and Africa

Relief describes land height and shape. 

Africa contains major mountains (e.g., 

Kilimanjaro), river systems (Nile, Niger, 

Congo) and the Great Rift Valley.

Rainforest in Africa: Climate
Rainforests are hot, humid, and wet all year, 

with small temperature ranges and very 

high rainfall.

Biodiversity

Constant growing conditions create high 

biodiversity , supporting thousands of plant 

and animal species.

Global Atmospheric Circulation
The Hadley Cell creates low pressure and 

heavy rain at the equator (rainforests) and 

dry high -pressure zones at the tropics 

(deserts).

Plant Adaptations

Plants compete for light, developing lianas, 

buttress roots and other survival 

adaptations.

Savannah Ecosystem

The savannah has a hot climate with 

distinct wet and dry seasons. Producers like 

grasses support herbivores and predators in 

complex food webs.

Big Five

Lion, elephant, buffalo, leopard and rhino ñ

key consumers.

Soils & Nutrients

Nutrients come from rapidly decomposed 

litter; trees help maintain soil fertility.

Tourism

Provides income but can damage habitats.

Desertification  is when fertile land becomes 

desert.

Causes

Drought, population growth, deforestation, 

overgrazing and farming without replacing 

nutrients.

Impacts

Famine, migration, soil erosion, habitat loss, 

crop failure and water stress.

Solutions

The Great Green Wall aims to restore land.

Development Inequality
Development inequality refers to uneven 

quality of life and access to resources 

across African countries, influenced by 

colonial history, conflict, harsh climates, 

disease, limited food and water, and 

land -locked locations.

Development Indicators

GDP, GNI, literacy, life expectancy and 

birth/death rates help measure how 

developed a country is.

Spiral of Decline

Poor health, low income and weak 

infrastructure reinforce one another, 

trapping countries in long -term 

underdevelopment.

Ghana and Population Change
Ghanaõs social, economic and political 

context affects development and 

population patterns. Population pyramids 

show falling birth rates and a growing 

working -age population.

Challenges in Accra

Rapid urban growth leads to traffic 

congestion, housing shortages, waste and 

flooding issues, unemployment, crime and 

health concerns, requiring long -term 

infrastructure improvements and 

international support.

Scale  - how big or small 

something is compared 

to real life.

Latitude  ð the distance 

north or south of the 

Equator.

Desertification  - when 

fertile land becomes 

desert, mainly on desert 

edges, due to drought 

and human pressures.

Biodiversity  - the variety 

of different plants and 

animals in an 

environment.

Food web  - the network 

of connected food 

chains that shows how 

energy passes between 

plants and animals in 

an ecosystem.

Birth rate  - the number 

of babies born each 

year for every 1,000 

people in a population.
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Geography
Week 4 Week 5 Week 6 Vocabulary

Health Indicators

Countries are compared using indicators 

like life expectancy , death rate , and  

doctors per person.

Inequality

HICs have more doctors, clean water, 

vaccinations, and modern hospitals. LICs 

often face poor sanitation, few doctors, 

and limited medicine.

Impacts of Poor Health

Poor health causes illness, loneliness, and 

lower life expectancy , and it reduces 

workforce and taxes, harming the 

economy.

The Informal Economy

The informal economy includes jobs without 

contracts, tax payments or benefits.

Benefits

Provides easy -to -access jobs, no need for 

qualifications, and supports recycling (e.g., 

scrap scavengers).

Negatives

Creates unsafe, low -paid work, increases 

crime (e.g., Area Boys), and reduces tax 

income, limiting funding for healthcare and 

education.

Colonial Background

Africa was historically colonised by 

European countries, which controlled land 

and resources.

Chinaõs Investment

China builds infrastructure  such as railways, 

roads, factories and government buildings. 

This can create jobs, skills and economic 

growth.

Benefits vs Negatives

Benefits include reduced poverty and 

better infrastructure . Negatives include low 

wages, unsafe jobs, resource extraction 

and political influence.

What is Globalisation?

Globalisation is the world becoming more 

connected through the movement of 

products, people and ideas. 

How Trade Works

Countries trade  goods like gold, oil, coffee 

and electronics, and values change 

depending on supply, demand and world 

events. 

Why Globalisation Can Be Unfair

LICs can face tariffs, falling product values 

and environmental damage, while some 

countries are excluded from trade.

What Are Transnational Corporations?

TNCs are large companies with HQs in HICs 

and factories in LICs/NICs. 

Shell in Nigeria creates jobs and investment 
but also pollution and low wages. 

Impacts of TNCs

TNCs can improve skills and infrastructure,  

yet profits often leave the country and 

environmental damage may occur. 

Africaõs Wealth & Economies

Africa has very unequal wealth; some 

nations appear rich, but people remain 

poor due to low wealth per capita. 

Countries are shifting from farming to 

service and research jobs. South Africa has 

more tertiary work, while Somalia relies on 

primary jobs. 

Aid

Aid provides food, water, money or skills. 

Emergency aid helps after disasters; 

long -term, voluntary and tied aid support 
development. 

Aid can save lives and create multiplier 

effects but may also cause dependence 
and harm local businesses. 

Life expectancy -  the 

average number of 

years a person is 

expected to live from 

birth.

Death rate - the 

number of people who 

die per 1,000 

population each year.

HIC ð High Income 

Country

LIC ð Low Income 

Country

Infrastructure - the 

basic facilities a place 

needs to function, such 

as roads, electricity, 

water supply and 

communication 

networks.

Trade - the buying and 

selling of goods and 

services between 

people or countries.
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Geography
Week 7 Week 8 Week 9 Vocabulary

UK Physical and Human Geography

The UK contains varied physical landscapes, 

including uplands, lowlands and extensive 

coastlines. 

Population distribution is uneven, with most 

people living in lowland areas and near 

major cities where there is better access to 
jobs, transport and services.

Settlement Hierarchy

Settlements form a hierarchy from hamlets 

to villages, towns and cities. 

Higher -order settlements offer more 

services, have larger populations and 

influence wider areas.

Patterns and Influence

Larger towns and cities, such as Plymouth, 

have broad spheres of influence  because 

they provide specialised services. 

Smaller places, such as villages in Cornwall, 

have limited services and therefore attract 

fewer people from surrounding areas. 

This hierarchy helps explain the structure 

and organisation of settlements across the 

UK.

Urban -rural Continuum

The urban -rural continuum  describes how 

land use changes gradually from 

countryside to city.

Rural areas contain farmland and open 

space, suburban areas feature housing 

developments, and  urban  areas include 

shops, offices, transport hubs and dense 

development.

Settlement Growth

Settlements expand due to key factors such 

as transport links, job availability, natural 

resources, flat land and favourable 

locations.

These factors encourage people and 

businesses to concentrate in certain areas.

Cornwall Example
A journey from Bodmin towards Plymouth 

shows a clear transition from rural 

landscapes to suburban housing and then 

to a busy urban centre. 

Bodmin grew historically because of its 

central location, transport routes and 

surrounding farmland, making it an 

important service centre within Cornwall.

Sphere of Influence

A sphere of influence  is the area from which 

a settlement draws people for services. 

Larger settlements have bigger spheres 

because they offer more specialist facilities. 

For example, Truro attracts people from a 

wide region, while smaller villages draw 

mainly local residents.

High Street Change

Many UK high streets have declined due to 

online shopping, increased car ownership 

and out -of -town retail parks.

This has reduced visitor numbers, leading to 

empty shops and lower spending in 
traditional centres.

Local Patterns

Bodminõs High Street reflects national trends, 

with some vacant units and limited service 

variety.

Sphere of influence ð a 

region within which an 

urban area provides an 

important economic 

and social influence. 

Rural ð an area of the 

countryside 

characterised by wide 

open spaces.

Urban  ð a built up 

environment where a 

lot of people live.

Urbanðrural continum  ð 

a continuum along 

which all setllements 

are placed 

Economic factors ð 
factors that relate to 

cost and finance.

Social ð factors that 

relate to peopleõs 

lifestyles, communities, 

relationships and 

wellbeing.
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Geography
Week 10 Week 11 Week 12 Vocabulary

Understanding Town Centres

Environmental quality, land use distribution 

and building conditions reveal how a town 

centre functions. These indicators highlight 

strengths, weaknesses and changes over 

time.

Bodminõs Characteristics

Patterns in Bodmin include a mix of 

independent shops, some empty units and 

limited retail variety. 

These reflect wider UK trends caused by 

shifting shopping habits and strong 
competition from larger towns.

Causes of Decline

Key reasons for decline include reduced 

footfall , the rise of online shopping , 

competition from bigger retail centres and 

limited modernisation. 

These factors contribute to Bodminõs 

challenges in maintaining a vibrant and 

economically successful town centre.

Regeneration Principles

Regeneration aims to improve the 

economic, social and environmental  quality 

of an area. 

Common strategies include 

pedestrianisation, adding green spaces, 

restoring heritage buildings, improving 

public areas and encouraging 
independent businesses.

Town Centre Improvement

Successful town centres usually have 

attractive public spaces, good accessibility, 

a clear identity and a balanced range of 

services. 

These features encourage higher footfall  
and support economic activity.

Application to Bodmin

Bodmin could benefit from measures such 

as enhancing public areas, creating 

community spaces, improving signage and 

supporting local shops. 

These improvements strengthen the townõs 

role as a service centre and help increase 

its sphere of influence within mid -Cornwall.

Tourism in the UK

Tourism is a major sector in the UK, 

supported by both domestic and 

international visitors. 

Key attractions include national parks,  

beaches, historic sites and cultural 
landmarks. 

Staycations have become more common, 
increasing visitor numbers in rural regions.

Rural Tourism

Rural areas offer open landscapes, wildlife, 

walking routes and peaceful environments. 

These attract visitors and provide economic 

support for local communities through 

spending on accommodation, food and 

services.

Cornwall Example

Cornwall demonstrates the importance of 

rural tourism, with landscapes such as 

Bodmin Moor, coastal cliffs and sandy 

beaches. 

While tourism brings economic benefits, it 

can also cause traffic congestion, service 

pressure and seasonal economic 

dependence.

Footfall - the number of 

people who visit or pass 

through a place such 

as a town centre or 

shopping area.

Online shopping - 

buying  goods or 

services over the 

internet instead of in a 

physical shop.

National Parks ð an 

area which is protected 

because of its beuatiful 

countryside, wildlife and 

cultural heritage.

Staycation - a holiday 

spent at home or within 

the local area instead 

of travelling far away.

Environemental  factors - 

relate to the natural 

environment, including 

land, air, water, 

ecosystems and the 

impacts humans have 
on them.
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Geography
Week 13 Week 14 Week 15 Vocabulary

Honeypot Sites

A honeypot  site attracts large numbers of 

visitors due to its scenery, attractions or 

unique features. 

Heavy visitor pressure can cause footpath 

erosion, traffic congestion , litter and conflict 

between visitors and local residents.

Lake District and Cornwall Examples

The Lake District is a classic honeypot site , 

attracting millions each year. 

Similarly, Cornish destinations such as St Ives 

and Tintagel experience intense 
peak -season pressure.

Management Needs

Overuse can damage the natural 

environment and reduce quality of life for 

local communities.

Management strategies such as footpath 

repair, zoning, visitor centres and traffic 

controls help protect the area while still 

allowing tourism to continue sustainably.

Tourism Management

Sustainable  tourism aims to protect 

landscapes and communities while 

supporting economic benefits.

Measures include limiting car access, 

repairing footpaths, providing public 

transport, zoning visitor areas and 

educating tourists about responsible 
behaviour.

Tourism and Inequality

Tourism can create economic opportunities 

but may also increase inequality. 

Many tourism jobs are seasonal and 

lower -paid. Popular destinations may face 

rising house prices due to second homes 
and holiday accommodation.

Cornwall Example

Cornish locations such as St Ives experience 

strong visitor demand, bringing investment  

but also making housing less affordable for 

local residents. 

Balancing economic benefits with 

community wellbeing is essential in 

managing tourism pressures.

Inequality in the UK

Inequality refers to differences in income, 

access to services, health outcomes and 

employment opportunities. 

These differences vary greatly between 
regions and even within the same county.

NorthðSouth Divide

The UK shows clear regional differences, 

often described as the North ðSouth divide. 

Many northern areas have lower incomes 

and poorer health, while parts of the south 
have stronger economies. 

However, the south -west, including 

Cornwall, contains some of the UKõs most 

deprived  areas despite being 
geographically southern.

Geographical Patterns

Economic history, industrial development 

and transport links have shaped these 

patterns. 

Honey pot site ð a 

place of special interest 

that attracts tourists.

Traffic congestion - 
when too many 

vehicles use the same 

road at once, causing 

slow movement and 

delays.

Sustainable ð using 

resources in a way that 

meets present needs 

without harming the 

ability of future 

generations to meet 

theirs.

Seasonal -  means 

something that 

happens only at certain 

times of the year, 

usually linked to 

changes in weather or 

tourism.

Deprivation ð the lack 

of key features that are 

regarded as necessary 

for a reasonable 

standard of living. 
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Reasons for Regional Inequality

The NorthðSouth divide developed due to 

industrial change, globalisation, differences 

in investment and variations in transport 

infrastructure. 

Deindustrialisation hit northern cities 

particularly hard as factories closed and 
traditional industries declined.

Government and Economic Strategies

Reducing inequality involves improving 

transport, investing in new industries, 

supporting education and attracting 

businesses. 

Regeneration projects aim to create jobs 

and improve services in disadvantaged 
regions.

Examples

Northern cities have developed science 

parks, cultural quarters and technology 

centres to replace older industries. 

Rural regions such as Cornwall receive 

funding to tackle low wages, reduce 

isolation and improve economic 

opportunities.

Local Inequality

Inequality exists within regions as well as 

between them. 

Rural areas may suffer from poor transport, 

fewer services and limited job choices, 

while some urban neighbourhoods 

experience unemployment, poor housing 
and lower health outcomes.

Economic Sectors

The UKõs economy has shifted over time 

from primary and secondary  industries to 

tertiary and quaternary  sectors. 

Manufacturing has declined, while services 

such as retail, healthcare, finance and 
technology have grown.

Regional Examples

Cornwall contains many primary and 

service -based jobs, particularly in 

agriculture and tourism. 

London and other major cities have a larger 

share of quaternary industries, including 

technology, research and financial services.

Industrial Decline

Deindustrialisation describes the closure or 

shrinking of heavy industries such as coal, 

steel and shipbuilding. 

Towns that relied on these sectors 

experienced significant job losses and 
falling incomes.

Impacts

Industrial decline affected population size, 

community identity and local services. 

Many areas continue to experience lower 

employment and reduced economic 
opportunities as a long -term legacy.

Emerging Industries

The UK is developing new sectors including 

renewable energy, digital technology, 

creative industries and aerospace. These 

industries offer highly skilled jobs and 

support economic diversification. 

Examples include offshore wind farms, 

Spaceport Cornwall and science and 

technology parks in major cities.

Primary ð jobs that 

involve getting raw 

materials from the 

environment, for 

example fishing, mining 

and farming.

Secondary ð jobs that 

use raw materials to 

manufacture or build 

products, such as 

making cars, processing 

food or constructing 

buildings.

Tertiary ð jobs that 

provide a service, for 

example teaching, 

medical and retail.

Quaternary - jobs that 

involve research, 

technology, information 

management and high -

level knowledge, such 

as scientific research, 

software development 

and data analysis.
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How did the Civil Rights movement start in 

America?

The Civil Rights Movement in America 

began because African Americans 

continued to face racism and inequality 

long after slavery ended in 1865. Although 

slavery was abolished following the Civil 

War, freedom did not lead to equality. In 

the southern states, white authorities 

introduced Jim Crow laws, which enforced 

racial segregation in everyday life. This 

meant Black and white Americans had to 

use separate schools, buses, restaurants, 

toilets and waiting rooms. These facilities 

were supposed to be òseparate but equal,ó 

but in reality services for African Americans 

were far worse and deliberately 

underfunded.

Segregation was supported by the courts. In 

1896, the Supreme Court ruling Plessy v. 

Ferguson decided that segregation was 

legal as long as facilities were separate. This 

decision gave southern states the 

confidence to continue discriminatory laws 

for decades. African Americans also faced 

voting restrictions, such as literacy tests, poll 

taxes and intimidation, which prevented 

many from having a political voice. 

Violence, including lynching and attacks by 

white supremacist groups, was used to 

frighten Black communities into silence.

What role did the NAACP have during the 

Civil Rights Movement?

The NAACP played an important role in the 

Civil Rights Movement by challenging 

racism mainly through the law rather than 

mass protest. Founded in 1909, it aimed to 

end racial discrimination and secure equal 

rights for African Americans.

One of the NAACPõs key roles was using 

legal action to challenge segregation. It 

believed unfair laws could be overturned in 

the courts. Its most important success came 

in 1954 with the Supreme Court case Brown 

v. Board of Education, which ruled that 

segregation in schools was unconstitutional.

This decision weakened the idea of 

òseparate but equaló and encouraged 

further challenges to segregation across the 

USA.

The NAACP also worked to protect voting 

rights. It campaigned against literacy tests, 

poll taxes and intimidation that prevented 

African Americans from voting. 

In addition, the NAACP raised awareness of 

racism through newspapers, leaflets and 

local branches. 

What was the role of Martin Luther King Jr?

Martin Luther King Jr. was a key leader of 

the Civil Rights Movement because he 

believed in non -violent protest and had the 

ability to inspire large numbers of people. 

He argued that segregation and racism 

should be challenged peacefully, even 

when protesters faced violence or arrest. 

TKing first became well known during the 

Montgomery Bus Boycott (1955 ð56), where 

he helped organise a year -long peaceful 

protest against segregated buses. His calm 

leadership kept the boycott united and 

successful. After this, King became the 

national face of non -violent resistance.

As a leader, King was an excellent speaker 

and organiser. His speeches, especially òI 

Have a Dreamó, helped highlight the unfair 

treatment of African Americans and 

encouraged people to support civil rights. 

Kingõs leadership helped influence major 

changes in law, including the Civil Rights 

Act (1964) and the Voting Rights Act (1965). 

Although some activists criticised him for 

being too cautious, his leadership achieved 

lasting change and made non -violence 

central to the Civil Rights Movement.

Segregation ð the 

enforced separation of 

people based on race 

in public places, schools 

and services.

Jim Crow  ð laws in 

southern states that 

enforced racial 

segregation and 

discrimination against 

African Americans.

Inequality ð a lack of 

fairness where one 

group has fewer rights 

or opportunities than 

another.

Legal action  ð using the 

courts and judges to 

challenge and change 

unfair laws.

Civil rights  ð the basic 

rights and freedoms 

people are entitled to 

by law, such as voting 

and equal treatment.

Boycott  ð a form of 

protest where people 

refuse to use or buy 

something (such as 

buses, shops or services) 

in order to force 

change
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Why did attitudes to peaceful protest 

change after 1965?

After 1965, attitudes to peaceful protest 

changed because many African 

Americans felt that non -violent methods 

were too slow and had not improved 

everyday life enough. Although important 

laws had been passed, such as the Civil 

Rights Act (1964) and the Voting Rights Act 

(1965), many Black Americans still faced 

poverty, racism and police violence, 

especially in northern cities. This led to 

growing frustration, particularly among 

younger people.

Peaceful protests were often met with 

violence from police and white supremacist 

groups. Television images of protesters 

being attacked made some activists 

question whether non -violence really 

worked. In many cities, anger boiled over 

into riots. 

 Figures like Malcolm X criticised peaceful 

protest and argued that African Americans 

should defend themselves òby any means 

necessary.ó Groups such as the Black 

Panther Party focused on self -defence, 

Black pride and controlling Black 

communities rather than relying on the 

government.

The assassination of Martin Luther King Jr. in 

1968 also caused many to lose faith in 

peaceful protest. 

Who was Malcolm X?

Malcolm X was a leading figure in the Civil 

Rights Movement who argued for Black 

pride, self -defence and a more militant 

approach to achieving equality. He 

believed African Americans should not rely 

on white politicians or peaceful protest 

alone to gain their rights.

In the 1950s and early 1960s, Malcolm X was 

a leading member of the Nation of Islam. 

Through powerful speeches, he criticised 

racism in America and argued that African 

Americans should control their own 

communities. He rejected non -violent 

protest, famously saying Black Americans 

should defend themselves òby any means 

necessaryó if attacked.

Malcolm X appealed particularly to 

younger African Americans living in northern 

cities who felt peaceful protest had brought 

little change to their lives. 

In 1964, Malcolm X left the Nation of Islam 

and changed some of his views after 

travelling abroad. He became more willing 

to work with other civil rights leaders and 

spoke about human rights on an 

international level. He was assassinated in 

1965, but his ideas continued to influence 

radical groups and debates about how 

best to achieve equality in America.

What was the Cold War?

The Cold War was a long period of tension 

between two groups of countries after the 

Second World War. On one side was the 

USA and its allies, who supported 

democracy and capitalism. On the other 

side was the Soviet Union and its allies, who 

supported communism. It lasted from about 

1945 to 1991.

It was called a òcoldó war because the two 

sides did not fight each other directly in a 

full war. Instead, they competed for power 

and influence in other ways. This included 

building up weapons, spying on each other, 

and supporting opposing sides in wars in 

other countries, such as Korea and 

Vietnam.

The Cold War affected many parts of life. 

Countries formed military alliances, like 

NATO and the Warsaw Pact, to protect 

themselves. There was also fear of nuclear 
war, which led to drills and shelters.

Assassination  ð the 

deliberate killing of an 

important or well -known 

person, usually for 
political reasons.

Black Power ð a 

movement that 

encouraged African 

Americans to take pride 

in their identity and 

control their own 

communities without 

relying on white 

authorities.

Militancy  ð a more 

aggressive or forceful 

approach to protest, 

rather than peaceful 

methods.

Communism ð a system 

where the government 

controls land and 

businesses.

Domino Theory  ð the 

idea that if one country 

becomes communist, 

others nearby will too.

Cold War ð tension and 

rivalry between the USA 

and the Soviet Union 

after World War Two.
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How did the Cold War develop?

The Cold War developed after the Second 

World War as tensions grew between the 

USA and the Soviet Union, especially over 

Germany and Berlin. After the war, 

Germany was split into two countries. West 

Germany was controlled by the USA and its 

allies, while East Germany was controlled by 

the Soviet Union. This division showed how 

Europe was being split into two sides with 

different beliefs.

Berlin, although inside East Germany, was 

also divided. West Berlin became a symbol 

of freedom and capitalism, while East Berlin 

represented communism. Tension over 

Berlin led to events such as the Berlin Wall, 

built in 1961 to stop people escaping from 

East to West. This deepened mistrust 

between the two sides.

Spying also increased tensions. Both sides 

used spies to gather secret information 

about weapons, plans and technology. This 

made each side more suspicious and 

fearful of the other. Governments believed 

spying was necessary to protect their own 

security.

Why did America get involved in Vietnam?

America got involved in Vietnam because it 

was worried about communism spreading. 

After World War Two, the world was divided 

between the USA and the Soviet Union in a 

period called the Cold War. The USA 

believed communism was a threat and 

wanted to stop it spreading to other 

countries.

Vietnam was split into North Vietnam, which 

was communist, and South Vietnam, which 

was supported by the USA. American 

leaders believed that if Vietnam became 

communist, other countries in Asia might 

follow. This idea was called the Domino 

Theory. To prevent this, the USA sent money, 

weapons and advisers to help South 

Vietnam.

The USA believed it was protecting freedom 

and helping an ally. However, the war 

lasted a long time and became very 

unpopular at home as many soldiers were 

killed and victory seemed unlikely.

What impact did the Vietnam War have on 
America?

The Vietnam War led to huge protests 

across the United States. Many Americans, 

especially young people and students, 

were angry about the war and the draft, 

which forced men to join the army. 

Peaceful marches, sit -ins and 

demonstrations took place on university 

campuses and in major cities. Some protests 

turned violent, showing how strongly people 

disagreed about the war.

The war also had a major impact on 

government spending. Billions of dollars 

were spent on weapons, troops and 

equipment in Vietnam. Many people 

argued that this money should have been 

spent at home instead, for example on 

schools, housing and healthcare. As a result, 

support for President Johnsonõs domestic 

programmes, such as the òGreat Society,ó 

declined.

Protests and high spending increased public 

anger and reduced trust in the 

government. Many Americans began to 

believe the war was wasting lives and 

money. Overall, the Vietnam War caused 

widespread protest, financial pressure and 

lasting divisions in American society.

Cold War  ð Tension 

without direct fighting

Capitalism  ð Economic 

system based on 

private ownership

Communism  ð State -

controlled economy 

and one -party rule

Berlin Wall  ð Barrier 

dividing East and West 

Berlin

Containment  ð Policy 

stopping spread of 

communism

Domino Theory  ð Fear 

countries would turn 

communist

Protest ð Public 

opposition to 

government actions
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How did the Cold War end?

The Cold War ended in the late 1980s and 

early 1990s because tensions between the 

USA and the Soviet Union reduced. A key 

reason was the leadership of Mikhail 

Gorbachev, who wanted to improve the 

Soviet economy and reduce conflict with 

the West. He introduced reforms called 

glasnost (openness) and perestroika

(restructuring).

Gorbachev reduced spending on weapons 

and improved relations with the USA. Both 

sides agreed to limit nuclear weapons, 

which lowered fear of war. He also allowed 

Eastern European countries more freedom, 

meaning the Soviet Union stopped using 

force to control them.

In 1989, the Berlin Wall fell, showing that 

communism was losing control in Eastern 

Europe. Soon after, communist 

governments collapsed across the region.

In 1991, the Soviet Union broke apart, 

officially ending the Cold War. Overall, the 

Cold War ended because of economic 

problems in the Soviet Union, new 

leadership and a move towards 

cooperation instead of conflict.

What difference did the First World War 
make for the rights of women?

The First World War changed attitudes 

towards women in Britain. When millions of 

men went to fight, women took on jobs in 

factories, farming, transport and offices. 

Many also worked as nurses. This showed 

that women could do skilled and important 

work that had previously been reserved for 

men.

Womenõs contribution to the war effort 

helped challenge the idea that they were 

unsuited to public life or politics. Their hard 

work and loyalty made it more difficult for 

the government to deny them greater 

rights.

As a result, women made progress in 

gaining the vote. In 1918, the 

Representation of the People Act gave 

some women the right to vote for the first 

time. Women over 30 who met property 

qualifications were allowed to vote. 

Although this was not equal to men, it was a 

major step forward. Full equality in voting 

rights was achieved in 1928.

However, after the war many women lost 

their jobs. Even so, the war had 

permanently improved womenõs rights and 

status.

How did the Great Depression affect Britain?

The Great Depression had a serious impact 

on Britain in the early 1930s. Industries such 

as coal, shipbuilding and steel suffered as 

demand fell. This led to high 

unemployment, especially in northern 

England, Scotland and Wales.

Unemployment caused widespread 

poverty. Many families struggled to afford 

basic needs and relied on government 

support called the dole, which was often 

low. The government introduced means 

tests to decide who should receive help, 

which many people found humiliating.

The Depression also led to protest. One 

famous example was the Jarrow March in 

1936, when unemployed men marched to 

London to demand jobs. However, the 

impact was uneven. Some areas in the 

south recovered more quickly due to new 

industries.

Glasnost  ð Policy 

encouraging openness 

and free discussion

Perestroika  ð Economic 

restructuring of Soviet 

system

Disarmament  ð 

Reduction of nuclear 

weapons

Suffrage  ð Right to vote 

in elections

Unemployment  ð Lack 

of paid work

Dole  ð Government 

unemployment benefit

Protest ð Public action 

demanding change
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How did World War Two affect the Home 
Front?

The Second World War had a major impact 

on everyday life on the Home Front in 

Britain. Food and goods were limited, so the 

government introduced rationing to make 

sure supplies were shared fairly. Items such 

as meat, sugar and clothing were restricted, 

and people had to make do with less.

Air raids were a constant threat. Many cities 

were bombed during the Blitz, forcing 

families to use air -raid shelters or evacuate 

children to the countryside for safety. This 

caused fear and disruption but also 

encouraged communities to support each 

other.

The war changed work and family life. 

Women took on new jobs in factories, 

farming and civil defence, while children 

and the elderly helped with war work. The 

government used propaganda to 

encourage cooperation and maintain 

morale.

ôLetõs be frank about it,õ declared Harold 

Macmillan in July 1957: ômost of our people 

have never had it so good.õ Is this an 

accurate description of 1950's Britain?

Reasons to agree:

Å Rising wages and employment  ð Full 

employment and rising real wages 

meant most families had more money 

and security than before the war.

Å Growth of consumer goods  ð Many 

households could now afford items like 

televisions, cars and holidays, showing 

improved living standards.

Å Welfare state support  ð The NHS and 

welfare benefits reduced fear of 

illness, unemployment and poverty for 

many people.

Reasons to disagree:

Å Poverty still existed  ð Some groups, 

especially the elderly and 

unemployed, continued to live in 

poverty despite economic growth.

Å Poor housing conditions  ð Slums and 

overcrowded housing remained 

common in many towns and cities 

during the 1950s.

Å Inequality and discrimination  ð 

Women and immigrants often faced 

lower pay and discrimination, limiting 

their share in prosperity.

Did the 1960s swing for everyone?

The 1960s Swing brought major cultural 

change in Britain, especially in music, 

fashion and youth culture, but it did not 

benefit everyone equally. Young people, 

particularly in cities like London, enjoyed 

greater freedom, new styles of clothing and 

music, and more relaxed attitudes towards 

relationships. Rising wages and more free 

time allowed many young people to enjoy 

this new culture.

However, many groups were left out. Older 

people often felt uncomfortable with these 

changes and continued to live traditional 

lives. People in poorer areas or industrial 

towns did not always have the money or 

opportunities to enjoy the òSwinging Sixties.ó 

For them, daily life changed very little.

Women experienced some improvements, 

such as more job opportunities and greater 

independence, but inequality remained. 

Many women were still expected to focus 

on family life and were paid less than men. 

Ethnic minorities also faced racism and 

discrimination, limiting how much they 

benefited from the new freedoms.

Rationing  ð 

Government limits on 

food and goods

Blitz ð German bombing 

of British cities

Evacuation  ð Children 

moved to countryside 

for safety

Prosperity  ð Rising 

wealth and living 

standards

Inequality  ð Unequal 

experiences between 

social groups

Youth culture  ð New 

music, fashion and 

attitudes

Propaganda  ð 

Messages encouraging 

support for war

Employment  ð Paid 

work available for most 

people

Discrimination  ð Unfair 

treatment of certain 

groups
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What was the Bristol Bus Boycott?

The Bristol Bus Boycott was a protest in 

Britain in 1963 against racial discrimination. 

At the time, the Bristol Omnibus Company 

refused to employ Black or Asian bus drivers 

and conductors. Non -white people were 

banned from certain jobs.

The boycott began after Paul Stephenson 

and local activists challenged the 

companyõs policy. Supporters refused to 

use Bristol buses and organised peaceful 

protests. The campaign gained national 

attention and was supported by Members 

of Parliament, including Tony Benn, and by 

the media.

After four months of protest, the bus 

company ended the ban and agreed to 

employ Black and Asian workers. The 

boycott was a success and showed that 

peaceful protest could bring change in 

Britain, just as it had in the United States.

The Bristol Bus Boycott helped raise 

awareness of racism in Britain and 

encouraged the government to pass new 

laws. It influenced the Race Relations Act 

(1965), which made some forms of racial 

discrimination illegal.

Why are there differing opinions on 
Margaret Thatcher?

There are differing opinions on Margaret 

Thatcher because her policies helped some 

people but harmed others. Supporters 

believe she improved the economy, 

reduced the power of trade unions and 

encouraged people to buy their own 

homes. Many admired her strong leadership 

and for being the first female Prime Minister.  

However, critics argue her policies caused 

high unemployment when traditional 

industries closed. In places like Cornwall, the 

decline of tin mining led to job losses and 

long -term hardship for local communities. 

Similar problems affected coal and steel 

areas across Britain. Her handling of the 

Minersõ Strike (1984ð85) also divided the 

country.

Because her decisions affected regions and 

communities differently, opinions about 

Margaret Thatcher remain strongly divided.

Topic Review: The Britain of the year 2000 

was unimaginable at the end of the 

Victorian era in 1901. How far do you 
agree?

Reasons to agree:

Å Technology ðIn 1901 there was little 

electricity and no TVs, computers or 

mobile phones. By 2000, technology 

had transformed everyday life.

Å Rights ðIn 1901 most women could not 

vote. By 2000, women had equal 

voting rights and more legal 

protection.

Å Social attitudes ðVictorian society was 

strict and class -based. By 2000, 

attitudes to race, gender and lifestyle 

were much more open.

Reasons to disagree:

Å Industry and cities ðBritain was already 

industrial and urban in 1901, and cities 

remained important in 2000.

Å Global role ðVictorians saw Britain as 

influential in the world, and Britain still 

had international influence in 2000.

Å Gradual change ðMany changes 

happened slowly and could be 

predicted by some Victorians.

Boycott  ð Refusing to 

use services to protest

Discrimination  ð Unfair 

treatment based on 

race

Equality  ð Same rights 

and opportunities for all

Prosperity  ð Increased 

wealth and living 

standards

Inequality  ð Unequal 

benefits across society

Continuity  ð Things 

staying largely the 

same

Trade union  ð 

Organisation protecting 

workersõ rights

Strike ð Workers stop 

work in protest
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Angles in Triangles

Angles in a triangle add to 180 Ј

Angles in a quadrilateral

Angles in a quadrilateral add to 360 Ј

Polygons 

Interior  Angles of Polygons

The sum  of the interior  angles in a 

polygon is (n ð 2) x 180Ј, where n is the 

number of sides.

Exterior  Angles in Polygons

The exterior  angle + the interior  angle 

of any polygon  = 180Ј

Exterior angles in a polygon  sum to 

360Ј.

Quadrilateral: A 4-

sided shape with 

straight edges.

Co -interior: two 

angles inside two 

parallel  lines, on the 

same side as the 

transversal  line, and 

they add up to 180 °.

Parallel: two lines 

which stay the same 

distance apart (they 

never meet).

Transversal line  : A 

straight line that 

intersects two or 

more parallel lines

Polygon: a closed 2D 

shape with straight 

sides.

Interior: lies inside of 

something

Sum: the result of 

adding two or more 

values together.

Exterior:  lies outside 

of something

A regular polygon  is a 

polygon  where all angles 

and side lengths are 

equal

Opposite angles in a 

parallelogram are equal

Arrows on the edges of a shape show 

that the two lines are parallel. The line 

connecting/intersecting the parallel 

lines is known as the transversal line . 

Co -interior  angles in a 

trapezium add to 180 Ј
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Rules of Indices Standard Form

When measuring very large or very 

small quantities, it is helpful to write 

numbers in standard from, which is:

a x ρπ where a  must be between 1 

and 10

Standard Form for large numbers

Standard Form for small numbers

Remember:

Calculating with Standard Form Index/Indices:  tells us 

how many times to 

multiply the base by 

itself.

Standard Form: 

writing very large or 

very small quantities 

in the form a x ρπ 

where a  must be 

between 1 and 10.
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Listing Outcomes

To list all outcomes or possible 

combinations , this must be done 

systematically .

Sample Space Diagrams

Sample space diagrams are a way of 

listing all the equally likely outcomes.

Probability Prime Factorisation

Prime numbers are positive integers  

that have exactly 2 factors; 1 and itself. 

For example: 2, 3, 5, 7, 11, é

Composite Numbers are positive 

integers  with more than 2 factors. For 

example: 4, 6, 9, 10, é

To write a number as a product  of its 

prime factors , find two integers  that 

multiply to make this number. If the 

integers are prime, circle them. If the 

integers  are not prime, repeat the step. 

When all integers are circled, write 

them out as a product .

Combinations: 

number of ways

Systematic: done in a 

particular order or 

following a particular 

method.

Equally likely: all 

outcomes have the 

same chance of 

happening.

Probability: the 

chance of an event 

occurring.

Factorise: to write an 

expression as the 

product of its factors

Integer: a whole 

number (not a 

fraction or decimal) 

that can be positive, 

negative or 0.

Product: the result of 

multiplying numbers 

together.

Factor: positive 

integers that divide a 

number with no 

remainder.
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